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MODEL SECONDARY SCHOOL COUNSELOR ' - 

EDUCATION PROGRAM \ 

Introd uction 

Historically, the role of the school counselor has been^ primarily 
to foster positive p'sychosocial^.educational and goal oriented development 
in students r In doing so, the^ counselor has traditionally worked with 
students experiencing behavioral problems, issues related to career and 
educational decision- making, and personal/social adjustment. Over the 
years, in an era of increasing accountability and professionalism, the 
role of the counselor has expanded. Professional organizations and coun- 
selor training programs viewed program evaluation, research "and consulting 
with teachers and parents,- testing and career development activities to 
be a part of the counselor's purview. 4 

Recent fiscal constraints have effected a decline in the number of , 

r 

school counselors employed by scjiool districts in Connecticut and nation- 
wide. Their role, as previously definedy^has become increasingly difficult 
to fulfill. In addition, conflicting expectations by administrators,/ 
parents, counselor educators and counselors themselves lend confusion to 
the role and function of .the school counselor. The future, it; seems will 
find school' counselors walking^ a delicate balance between shrinking re- 
sources and demands for high quality,' wide-ranging services. 

To prepare counselors for this challenge, the counselor education 
faculty, of the University of Connecticut and the Connecticut State Depart- 
ment of Education cppperated in the development of the model curriculum, 
contained in this documenjt. Contending thaft counselor education programs 
need to be designed which consider 'input from constituents served by school 
counselors, a thr^fiJ^^p^^nged approach was conceived. This process utilized 



data from an advisory committee, a national survey of counselor education 
programs, and a stat«,ide needs Iss'essment in order to develop this model 
competency-based program. / ' ' 



Data Collec tion # 

; t 

An advisory committee, representing a variety of constituencies," was 
formed to consult on all phases of the project. This con«ittee contributed- 
to^ the development of the research instruments and .provided feedback and 
recommendations for the model school counselor education curriculum. 

- A national survey of secondary school coun^el^r education programs wa^ 
conducted to deterraine\he "scope of preparation. Findings indicated that 
most of these programs are very similar in that their curricula are in com- 
pliance with ACES standards. A profile of the -typical" secondary school " 
counselor education program was developed f r«H the data and included the 
following courses: Theories of Counseling; Internship;, Group Procedures', 
in Counseling; Career Development; "^Counseling Techniq^^'es; Research and . 
Evaluation; ^Foundations of Guidance; Testing 'and Measurement; Guidance 
in the Secondary School; and Cdi^ultation. Differences were noted in the' 
theoretical foci .of programs resulting in variation in course content and 
program length. Results also, revealed a definite shift favoring competenly- 
based programs. " A greater number of programs are^not competency-based com- 
pared to the number previously r^port^d in other research. Also, many more 
respi^ndents favored competency-based progr^ and believed, such programs 
would be beneficial.. 

The third aspect of the approach was a Uate-wide needs assessment. A 

survey was conducted to ascertain the percept^ of 'administrators , coun- . 

selors., parents and business peopleCjfeg^ing tjie role and function ofi the 

school counselor. Derail, responses were' congruent with the American School 

•Counselor Association definiti6n of desirable counseloj roles and functions. 

.-^2, - • 4 



There were^ howevJ| several notewo,rthy (^if ferences'. Interestingly, 
research and consulting functions were de-emphasized by counselors and 
administrators (parents and b^'usiness people were -not asked to respond to 
these categories). ^Ii, addition, there was a, tendencyjEor all groups to • 
prefer individual. rather .than group services for personal and educational 
•problems Jr conc^. Parents and the business commuiiity als>Wlued edu- 
cational problems or concerns. Parents and the business comnunity also 
valued educational and vocational counseling more highly as a counselor ^ . 
function than personal counseling. Data from the. needs Assessment, 
national- survey and advisory committee recommendations formed the" basis 
for the development of this. Masters level competency-ba^^d secondary 
school counselor education curriculum^ 

Development of the Model Program , • , 

The aim in developing this ptogram Was to provide' students with a broad- 
based, flexible repertoire of skills while maintaining accountable, profes- 
sional standards. Therefor.e, a framework\pnsisting of required courses, 
required specialty concentrations and electives 'was proposed. The overall 
curriculum was completed through a ^ive-'phase process., 

In the first phase the progranmatic framework was fleshed out, . An out^ 
line of the program is as follows: ' ' ' 4 * 

A!. Required Cburses . ' Credit 
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Introduction to School Counseling ' '3 

^ Counseling Theory' and Practice 1 & 2 ^ 6 

Career and Educational Planning: w»Methods & -Materials 6 

IV. Educational Tests and Measurements ^ ^ ^ ^ 

V* Non-Standardized Techniques for Human Appraisal ' 3 

VI. Management Skills in School C6tmseling 3 

VII* Practicum i. School Counseling " 6 



B. Regvired i^reas / ' Credits 

I. Specialty Concentration 



*2 electjlves in a Counseling/ Career/Vocational 
Education, Management or Theoretical Specialty 

II & III/ 1 elective in each of 2 ar-eas beside 
specialty * * 



C. Elect ives 



2 courses of choice related .to School Counseling 6 

48 

The program is a total of 48 credits, .thirty of which^are core 
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required courses. Included in this core dte: Introduction to School 
Counseling; Counseling Theory and PJactice 1 & 2; Career and Educa- 
tional Planni!ng; Methods and Materials; Tests and Measurements; . 
Non-Standardized Techniques' for Hunian Appraisal; 'Management Skills in 
School Counseling; and a ;Practicum. ^ 

In addition, students are required to select a specialty concen- 
tratiort^ from one of the following areas; A) Counseling; B) Career/ 
Vocational Education;- C) Management; or D) Theory. Within their 
chosen specialty, they are required; to take six credits and an additional 
three credits in each of two other specialty areas. ^ For example, if«."a 
student elected a counseling specialty, 'it would be recoimnended that; 
she/he take courses such as Group Processes in Counseling and Family V . 
toutiseling to fulfill the 6-cre4±^^ HEn addition, ^she/he might take 
Advanced Career and Educational Planning Seminar and Theories of Person- 
ality to fulfill 3 cred^tsHtx. the career education and 3 credits in the 
theoretical areas respectively. / ' ' 

. Finally, 6 "elective credits afe to be completed in^ courses of the 
student's choice. Supplementary courses recommended to fulfill elect ives 
and required areas o ^s follows: ^ 



Counseling 
Family Counseling . 

' Patterns & Dynamics of Family 
Interaction 

/ 

Crisis Intervention Techniques 
Group Processes in Counseling 
Advanced Gro\ip Counseling 
Cross-Cultural Counseling 

Management 

Organization Development 

Secondary School 'Curriculum 

Administration of Secondary 
School? * 



Career/Vocational Education 

.Sociology of Occupations 

Advanced Career & Educat;ional Planning 
Seminar 

Organizatibnal Psychology , ' 

Field Experience in Business/Hjl|^fery 

^ : ■■ 

Theory 

Exceptional Children 

J. 

Drug and Alcohol Abuse 
Psychology of Adolescence 



.Basic Statistics 
Research and Evaluation * 



Adolescent Development 
. Theories of Personality 
Psychology of Women ^ 
Courses would be' chosen by the student arid advisor to create a 
program which would provide a grounding in school counseling responsibilities 
while developing strength in an area o*f emphasis. 

Core program ^mpetencies were generated in the second phase. -The four 
professional skill areas of 1) counseling; 2) assessment; 3) career and 
educational planning; and 4) prograqi management, were identified and a set of 
competency :statements were enumerated for each. Competencies are defined as • 
the expected leafrning outcomes to be achieved by successful completion of 
activities meeting enabling objectives'. These core programs are listed below: 



!• Counseling Competencies 

• ' *• . ■ 

Upon completion of the program, each student will have demonstrated: 

a) Understanding ot the theoretical underpinnings of psychodyhamic, 
behavioral and/or humanistic approaches to counseling. 
^ . b) Understanding the psychqdynamic, behavioral and/ot- humanistic 
techniques utilized in counseling. . * 

c) Ability. to articulate a coherent personal theory of counseling, 

d) Helpiftg skills which facilitate clients/ goal realization and 
human cTevelopmcjnt. ' ^ 

e) Awareness of -personal characteristics and behaviors 'which may 
faciUtate or impede performance in a counseling session • 

f) Awarenes^ of how differing cultural perspectives effect the 
counseling relationship.' 

g) Understanding c^f referral processes— how ^d when to refer to. a ' 
client. 

h) Knowledge of group dynamics principles. 

^ i) Ability to apply group dynamics principles in various settings 
with task groups as well as counseling groups, 
j) Ability to be an effective group member. 

k) Ability to b^ an effective group lea^r and articulate orni leadership 

1) Knowledge of ethical codes and behaviors for schobl counseling 
personnel. 

. Assessment Competencies 

Upon completion of the program each will h^ve demonstrated: - - 

a)' Understanding of fundamental ^statistics concepts necessary for 
test Interpretation''. 



b) Understanding of test gnd non-.test 'instruments related to the 
assessment of intelligence, abilities, interests,' and personality. 

c) Ability to . appropriately select, administer, Scotland interpret 
tests of intelligence,, ability, interest, and personality for . 
guidance purposes. 

, d) Ability to use various non-test devices and techniques to gather 
appraisal data. 

e) Ability to identify the limitations of instruments in appraising 
the handicapped', minority persons, and women. 

f) Understanding of professional, ethical standards related to • 
testing, recordkeeping and test ^t^pretation. 

3* Career and Educational Planning Comptencies 

Upon completion of the program, each student will have demonstrated: 

a) Ability to assist adolescents in self-awareness, interpersonal pro- 
cesses, and decision-making as they relate to^ career, goal setting', 
job and educational planning, and placement- and employabllity 
skills. . ' 

b) Ability to assess the career guidance and education needs of women, 
minorities, and the handicapped and tbe ability tt? develop guidance 
activities responsive to those needs. 

c) Ability to compile and disseminate in^f ormation on employment 
opportunities, jj)b requirements, and on' public and private 
vocational, technical apprenticeships, and on academic training 
programs. 

d) Knowledge of^ commonly used career information resources!" 

e) Ability to act as a liaison among the. school, community agencies, 
and local business and industry. ^ 
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^* Program Management Competencies 

Upon completion of the program^ each student will have demonstrated: 

a) Ability \o use basic library references, tools and services in 
the areas of counseling and education. ^ 

b) Ability to analyze and utilize significant resferach findings 
from the professional literature. 

c> Ability to evaluate a guidance program and plan and implement 
changes as a result of such an evaluation. 

d) Ability to organize. developmental guidance activities focusing 
/ ^ 

/ on relevant life issues (such as drug/alcohol abuse prevention, 

job interviewing skills, etc.) 

e) Ability to consult with parents, teachers, and administrators 
regarding students psychosocial and educational needs. 

f) Ability to articulate program goals and evaluate data to admin- 
istrators, parents, and community 'member^ . 

These competencies were* then reduced to objectives which explicitly 
state skills and behaviors necessary to achieve competence. In Phase 3, 
learning activities were designed through which demonstration of objectives 
could be accomplished. These activities represent a blend of the theoretical 
and practical and integrate interpersonal awareness and self -knowledge to 
Insure personal as well as prof essional growth. These activities are not 
'ejected to be rigidly adhered to. Rather, these strategies are viewed as 
a basis for adaption by individual counselor educators. 

In the next phase, instructional modules were composed for each core 

required course incorporating enabling objectives and learning activities. 

Finally, the curriculum was reviewed by the advisory committee members and, 

f 

faculty with expertise in the various course areas. 
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Overview of Course Modules 

Tlie purpose of this curriculum is to provide counselor educators 
with a model from which they can build or adapt a competency-based 
Master's level program in secondary school counseling. Modules have 
been included for all required courses in the program. Each module is 
a set of experiences designed to facilitate learner demonstration of 
competencies. .Each contains: a goal statement, a set of enabling 
objectives, ^list of resources and activities, and methods for evalu- 
ation. Fum*,tional definitions t^nd instructions are provided herewith. 

Goals. Goals of each course are a general statement of learning 
intents to be achieved by student's completion of enabling 
objectives . 

Enabling Objective . These are an extension of the goal statement 
which defines skills more specifically and includes behaviors or ' 
performance necessary to achieve competence. * 
Activities . These are learning strategies by which enabling 
objectives may be accomplished. Tliey represent a blend pf the ^ 
theoretical and practical and arc not intended to be all-inclusive. 
Rather, it is expected that suggested activities wil] be utilized 
and/or adapted by individual instructors. ^ ^ 

Evaluation. General methods by which activities may be assessed are 
listed in the evaluation section. Specific criteria for evaluation 
is left to the discretion of the /individual instructor. 

Resources . Materials necessary to achieve a desire^d objective have ^ 
been listed^. Specific readings have not been cited as Individual 
faculty judgcnnent is expected to prevail. ' 
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INTRODUCTION TO SCHOOI. COUNSELING 
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4 

GOAL STATEMENT 



The purpose of this course is for students to become familiar wi^h; 

A) The philosophical basis for counseling and guidance services, 

B) The role and activities of the school counselor, and 

C) The- techniques and tools used by the school couns^^lor/ 
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t'- . ENABLBJG OBJECTIVE. 



Student wil'l demons tijate-t3i6 ability to^tite various historical 
foundations of the ^uidai^ce movemeit. ' ^- * . 



Resources 



.Readings in te^t' and elective reading ^ 
Classroom lecture and discussion ; 

. Activities ' . , • 

Discusa the contributions to guidance made by five individuals^. 
. ' Write a short paper tracing the history of the guidance mcivement, 
noting how the counselor's role h^s changed. 

In 1935, one , secondary school groii defined gulclance as "... the 

• : ' ^' . ' ^ . ^ 

process of assisting individuals in making life adjustment." In a small 
group, discuss the r^eyance of that statfement today. 

Evaluation ' ' . * 

Achieve a score of 8551 'on a written exam covering the historical 
foundations of the guidance movement. 

Submit a paper on the history' of the guidance movement to your % 
instructor. • ' . 

Achieve a satisfactory instructor evaluation on the quality, and 
frequency of your parjficipation in class- discussicin,. 



\t - ENABLING OBJECTIVE 2 x 



The st^udent will be able to describe the role and functions'of the 
school counselor. , 



Resources * , ^ 

R^uired and elective reading. 
School - based' interview. ' 
Classroom discussion and activities. 

Activities ' 

Interview two school counselors about their role and function in 
their school. Present in Class the* information you obtain drawing any 
conclusions you might come to as a result of" the interview. 

Draw a chart illustrating the role and function of the school 
counselor, including who the counselp reworks with, the. purpose of the 
counselor's involvement and the*methods that she/he might utilize. 

Discuss the commonalities and differences among group guidance, 
group counseling anS group therapy. ^ 

Develop a group ^guidance activity appropriate for adolescents and 
tes^t it out^dn a small group of classmates. „ 

Write a short autobiography, of your experiences with standardiz^ 
4:ests. Dl&cuss]^^ tjieir use was' helpful and/or unhelpful to you* ' 

Respond to iVeyls as3ertion that counselors must, "...consider 
counseling as only one of our skills; the broader-based role of the 
counselor must become that of teacher, curriculum developer and ^bn&ultant. 
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^ Evaluatio n * * • 

Submit chart of counselor role and functions to your instructor* 
Submit 'outline *of your group activity and results to ytour instructor. 

^ - # ^ ' ' •• 

Submit your autobiograpRy to instructor. 

Achieve satisfactory instructor evaluation on the quality and frequency 
» of your participation in class discussion 'and activities. 



PABI,ING OBJECTIVE 3 

% 

Student will ^emonst e the ability to list APA and APGA ethical 

^ • 

Standards for counselors. 



Resources 



APA and PAGA Ethital Stanlfards. 
ClasB£§5S^tJiscussion an^ activities. 



Activities • 



Prepare a statements of your position on >the iss^ of conf idenfiiat^y . 
Plscuss your position wit^ other class members. ' 

Obtain Information about the subdivisions of APGA which are of interest 
to you. Describe the goals and services of the two you feel would be most 
relevant to you as a school counselor. 

Create three ethical dilemmas a school counselor might face.** In an 
exchange session with another class member, present your dileimas and have 
her/him respond according to APGA ethical standards. Respond likewise 
to the dilemmas they have created. 

EvaXuation • ' ' ' " 

^ ^ " • 

Achieve satisfactory instructor evaluation on the quality and frequency 
of your participation In class discussions. . . 

Achieve satisfactory peer evaluation ^of responses to dilemmas. ' 

Achieve a minimum score of 85% on an exam covering ethical standards 
of APA and APGA. ' \ 



^ ENABLING OBJECTIVE 4 

Student Will be able to identify several' module for o^an^zlrtg 
the c6uhseling process. She/he will also^be able to identify thb^helpittg 
skills related to each model. 

Resources , . ^ , . • . 

Required and elective readifigs. ' * . ' 

Classroom lecture and discussion. ' • 

Triadic counselling session. 

Activities ^ 

Wr:J^e a brief paper comparing ^rid contrasting Garkhoff's^ Egan's and 

.Branmfer's approaches to organis^ing to^counsejing p^cess. 

Create a checklis.t of specific skills facilitative of the counseling 

process. " ^ 

With two, other class members participate. in a counseling session. 
Each of you take turns being the counselor, client and observer. The 
client shduld^present a real situation/problem -they would like some help 
with. Using the checklist ^ou created, obtain feedback about youi^'^un- 
seling skills from the client and observer.* - ' ^ ^ ,, 

Drawing on the above session, make an assessment of your counseling 
strengths and areas you would like to work on. Also, Qutllne the steps 
you used in 'the counseling session , with your classmates. 

Evaluation • • ; 

Submit a paper on approaches to organizing the counseling process to 
your instructor. , ^ 

Submit your checklist of skills to your instructor. 

Submit counseling assessment* to your instructor. 



ENABLING 'OBJECTIVE' 5 



Student wilt demonstrate the ability to use basic Ubrary 
referenpes, tools and services In the^areas of counselWg and education. 

Resources ^ ' ^ 

Reference library. . " ' ' . 

Class discussion. 



Activities * . , " ' ' 

Ask your' reference librarian fpr a tour of _ the reference library,/. 

•5 

pointing out any index,^ abstract and computer-assisted sources that 
would be helpful to you as a counselqr. "Make a^ist of at least five 
such sources f 

Take yourself on a tour of the current periodicals section of the 
■library. Make a list of at leist ten counseling and, educatioh journals 
you reviewed briefly. Share yont list with classmates. 

Choose one of the following topics, and develop an annotated bibliq^ 
graphy of at least ten articles, on the topic: ' 

a) drug and alcoHoI education for adolescents. 

b) counseling the pregnant teenager. 

' ' c) working with parents of gifted cl^iildren. 

d) Improving attitudes toward the handicapped. 

e) strategies for effective cross-cultural counseling. . ' 
Evaluation 

Subiatt your list of reference sources to instructor. 

Submit your list of journals in counseling and education to instructor. 
Submit your annotated bibliography to instructor. 
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^lAJLING 0BJECTIV5 6 

Student will distinguish between several developmental theories ^ 
and tWr utility for the secondary school counselor. 

Resources 

Required and islect^e readings. 

Classroom lecture and discussion 

*■ > 

School-based interviews. , ' * , ' 

Activities " ^ • 

Compare and contrast Loevinger's ego development model to Kohlberg's 

moral devel^opment model. Discuss the usefulness of these theories in 

working with adolescents!. \ • ; 

Present a raor^l dileirana to three adolescents and tape record their 

responses. Analyze ^and discuss their responses using Kohlberg*s scheme. 
. Read/at least three journal articles .which discuss t^iaget's ^theory * 

of cognitive develp^nt. Write a brief summary of/ each article' and ' 

comnent on how the theory- is of value to you as a echbol 'counselor. - 

Using yourself as the subject, write a brief paper ciescrfbing the, 
physical, sociological and psychological changes that take place during 

adolescence. - n 

T 

Share with youar classmates insights from your readings and interviews. 
Evaluation 

Achieve satisfactory instructor evaluation on the quality and fre- 
qU6ncy of your participation in class discussion. 

Submit your analysis of ^our moral dilemma interviews along with 
the tape to your instructor. ^ ^ 

, Submit suuinary of P;Laget articles to your instructor. 

Submit changes adolescence paper to instructc^r. " 
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; COUNSELING raEORY AND PRACTICE I and II 



Goal Statement 



The purpose of this two semester course Is for students .to demonltrate: 
SerapyT''"''"' °' theoretical orientations to counseling/ 

b) 'aifaclllty in the use of corresponding techniques, and 
0 ^ an ^understanding of the functioios and limits of the counselor/ therapl 



J 
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ENABLING OBJECTIVE I 



Student will 'demonstrate relational aspecfre of counseling/ therapy . 



Resources * » ' $ 

Selected readings ♦ 

Classroom lecture, discussion and activities 
Videotape equipment. ^ 

Activities ' 



Read selected articles on relational aspects of counseling known as 



joining, empathy, rapport and transference. • * 

i . . ■ ' 

In class, discuss the commonalities and differences among these - 

•> _ - . 

, relational aspects. ^ 

\ ' * 
With two o^her class members, role play a counseling session in which ^ 

you utilize relational, principles basic to all therapies. Take 'turn's being. 
|:he counselor, client and observer. Videotape the -session. Also, 'devise 
a checklist of behaviors which demonstrate relational principles. After 
viewing the tape outside class, use ^ck^lst to analyze youp strengths 
and weaknesses. 

Write a brief paper discussing your personal motif ications for becoming 
a counselor. Why do you want to be a counselor and wh^ do you think you 
will get out of it? • 

Evaluation ' • . ' 

Achieve satisfactory instructor, peer and self-evaluations on yoJr 
ability to actualize relational principles in a simulated counseling 
session-^ * ' * ' . 

• ♦ 

Submit to instructor a brief paper on your motivations for becoming 
a Counselor. 
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^' . ENABLING OBJECTIVE 2 * 

Student will be able to discuss in relatipn to specific theories of 
individual counseling; the philosophical basis, the definitions of dev- 
elopment and i^^uhction and the method of diagnosis. 4 

t * ' 

Resources 

— ■ ^ • 

Required and elective readings. 
Classropm lecture,, discussion and activities. 

\ 

Field-bdsed interview. ■ ' 

Activities . . . , 

/ •*?Do readings on the various theories chosen hy the, instructor. 
^ .Prepare a presentation' for class on the philosophical basis, definitions 
of development and dysfunction and method of diagnosis for one particular 
theory. - ' . • • 

In class, discuss and compare those aspects for a variety of theories • 
Interview an experienced therapist (of at least five years) about their 
theoretical base and how it has changed and evolved over the years • 

Evaluation 

Achieve satisfactory instructor evaluation of your i5resentation, j 
Submit a summary of your interview to instructor. \;^'/ 
• Achieve a minimum score of 85% on an exam covering the theoretical 
underpinnings of various individual orientations to counseling. 
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ENABLING OBJECTIVE 3 



^^tudent will demonstrate the ability to utiliz^ the appropriate 

procedures of various approache^to counseling individuals^ 

J ' . ' ' 

Resources 



Require^ and elective readings. 

Classroom lecture, discussion and activities. < * ' 

J i 

Tape recorder and videotape equipment. 

^» ' ♦ * 

Activities 

Do the readings assigned by instructor and attend class lectures. 

With two other class members, role play a counseling session in which 
you utilize the procedures of three different approaches. Take turns being 
the counselor, client, and observer. Videotape the session(s). Review 
tapes outside the class. 

Conduct a coui^geling session with someone who is not a member of the 
class. Audiotape the session, obtaining permission first. Write a trans- 
cript of the session and analyze how you utilized the procedures of a 
particular theory. 

Evaluation " 

Submit the tape aiid transcript to instructor. Competency based on your 
ability to utilize procedures of a theory in conducting a counseling session. 
■*m^ Achieve satisfactory instructor evaluation of your participation in 
activities in class. * 



ENABLING OBJECTIVE 4 

Student will be able to discuss in relation specific systemic' 
theories of counseling: the philosophical basis, the definition^ of 
development and dysfunction and the method oi diagnosis. 

Resources 

Required and elective readirijgs. 
^ Classroom lecture, discussion and activities. 

.• - ■ 

Activities 



Do readings on the various theories chosen by the instructor. 

Prepare a presentation for class on the philosophical basis, 
definitions of development and dysfunction and method of assessment for 
one particular systemic theory. 

In class, discuss and compare those ast)ects of a variety of theories. 

From fictional literature, choose a family, to assess.^ Write up an 
assessment of the family using one family therapy theory. 

Evaluation 

Achieve satisfactoiry instructor and peer evaluation of yout presentation. 
Submit your family assessment to instructor and achieve a satisfactory 
evaluation. ^ 

Achieve a minimum of 85% an exam covering the theoretical undCTpitm^ngs 



of various systemic orientations to counseling. 

V 
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ENABLING &BJECTIVE 5 ' , * 

Student will demonstrate the ability to utilize appropriate 
procedures of various approaches to counseling families/systems* 

Resources ^ , ' 

Required and elective readings, ^ 

•Classroom lecture, discussion and activities. 
Family therapy videotape. 

Videotape equipment., - . 

Activities - ^ 

Complete* readings assigned by instructor. Attend class lecture and 
videotape presentation. With five other class members, role play a 
counseling session with a family in which you utilize 'the procedures of 
three different sfystemic approaches. Take turns being the counselor, 
clients and observers. Videotape the session(s). Review the tapes out- 
side class. ^ ' ^ -A 
Write up a genogram of a real family. 

Evaluation • * 

•Achieve satisfactory instructor evaluation of your abili^ to utilize 
systemic procedures in a counseling session. 

Submit genogram to instructor. • * ^ 
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ENABLING OBJECTIVE 6 

Student wilt-^ite .the principles of group dynamics and demonstrate 
the ability to use these principles to facilitate interaction and commu- 
nications in 'groups. 

• Resources , 

>■ * 

Classroom discussion and activities. 
Required and elective readings. 
- School-based observation. 

Activities 

Complete reqpdings suggested by your instructor aind write a btief ^ 
paper discussing the following aspects of groups: leadership, norms, 
expectations* and communications. 

In a> small group, discuss the following about group counseling: 
purposes, considerations in forming a group, ground rules, and counselor's^ 
responslibilities . * . 

Visit an elementary classroom which is organized to allow for inter- 
action among the cl^ members. Spend ^ day observing the classroom' climate. 
Keep a log of your observations focusin^/^ particular on what the classroom 
activities ate, how the curriculum and learning materials are used, -aaj4 what 
the styles of relating are among the. members of the classroom group* 

You will be a ^member of a goal-orieiited' gr^ in cla6s. Using two 
instruments designed to mejBsure your behavior in groups, analyze your leader- 
Ship and communication behaviors in the group. List your strengths and .ar^fe 
of improvement. " ^ . 



Design a one hour experientally-^orlented educational group activity. 
Conduct the session and videotape. Review the tape and assess your effective 
nes^ in facilitating group communication, interaction ^nd goals. 

'• ' ' ■ . ', -24- '26 ^ ' ' 



Ev^tiation J 



Submit paper, on aspects of groups 't(^ iiistructor* 
• Submlt'^jppJ.ogr of classroom observations to^ Instructor 
^Submit videotape to instructor for review- Competency based on 
your ability to facilitate gro.up interaction, conmimlcation and goals. 

Submit videotape to instructor for review* Competency based on your 
ability to facilitate group interaction, communication and goals* 
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ENABLING. OB JEerrVE 7 

/ Student vill be able to identify how cultural differences impact 

.vdotmseling theory -and' practice,' 

Resources 



Required knd elective reading. ' ^ 

Classroom lecture an^ discussion. 

Activities ' ' ^ 

Read selected articles on barriers to effective cross-cultural 
counseling. Choose one counseling theory and analyze the world view it 
represents arid the barriers It might present iif counseling someone from 
a different culture. Present 'your analysis in a short paper. ' 

In a small group, disciass when you first noticed there were people 

who were different from you. What have your experiences be^ In relating 

*to people who are culturally ^^ifferen^ from you?» How do you think your 

experiences might impact on your counseling relationship ^ith a minority 

petspn? ' ' , ' ^ 

t 

% 

Evaluation 



SljbiAlt work on world view to instructor. Competency/Abased on your 
ability to analyze the barriers the theory might present in counseling aj 
culturally different person. 

Achi€(ve satisfactory inst^ructor evaluation of your partic:{.giation in 
class discussion. . • 



ENABLING OBJECTIVfi. 8 

Student will develop and state their own ethical standards for 

counseling. \ ' 

* • * 

Reg(ources ' 

♦ 

Required readings, ^ * 

Classroom discussion and activities • 

- . * \ 

Activities ^ ^ 

Your small group will be given three dilemnas to which you must make, 
the appropriate ethical responses (e^g,, infringement of client *s rights, 
confidentiality, referrals, allegiance to counselee, school records). 

Write your personal theory of counseling ^drawing on the work of others 
and make an ethical defense of it. 

Eval uation 

I II I ■ ■ ■ ■ r 

Achieve satisfactory instructor evalua,tion of your responses to ethical 

^ • , ' . / ' * 

dilemmas. 

Submit your theory of counseling to instructor.. Competency based ^on 
your ability to present a logical, coherent theory and an ethical defense of 
it. ' ' 




ENABLING OBJECTIVE 9 

Student will be able to cite the*crlterla for making appropriate 
referrals and connecting vlth other services to meet their clients' 
needs • 



Resources 

Classroom discussion and activities* 
Pield trip. 

Activities 

Write a statement identifying your personal and professional llmi-' 
tations. What criteria would yoii use iti deciding to refer a client? 

Your small group will be given tHree case studies. You are to 
determine who, whep, where and how you wot4d refer trie clients*- 

Visit at least three human service, agencies in your community. 
Determine what kind of resource materials 'ar^ available to you as k 
counselor in the community. Exchange your findings with others in class. 

Evaluation , ' • ? 

Submit statement of your personal and professional limitations to 

instructor. 

✓ 

Achieve* satisfactory Instructor evaluation of your referral deter- 

*> - * 

mlnations. 
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CAREER- AND EDUCATIONAL PLANNING: ' METHODS AND MATERIALS^ 



GOAL STATMENT ^ 



'* 

The purpose of this module is to prepare.cotinselor*-in-^ training 
to assist adolescents .in career, vocational and educational planning, 
A) utilizing process skills in deci^ion^-making and interpersonal and 
self-awareness* Students will develop the ability fco; B) identify,-^ 
obtain and assess career and education infotmation; C) disseminate 
such information to fetudents^ teachers, and parents; D) assess and / 
respond to the special- career and educational needs of wpmen, minorities, 
and the ha6dic^ped; and E) aet^^ ^ a liason among the school, community 
agencies, and local business/industry . V 



ENABLING OBJECTIVE I 
\ 

t 

Student will identify career and education information materials 
which are basic to a career and education resource center* 

4 

Resources ^ *. ^ ' 

Required and elective reading?. ^ 
Class discussion and activities. 



■ ■ ■ K 

School-based interview and observation. Y 



Activities 



Visit a school's career and education resoiirce center* Discuss 
with the counselor which materi^s she/he believes are laost essential 
and why. . ' ^ 

Exchange and discuss resources from your visit with others in class* 
List kt least five career and five education information materials 
.basic to a resource center*. ^ 

^ Draw a floor plan of a career and education resource center illxis- 
tratlng how you would arrange the above listed materials. 

Evaluation 



Submit to your instructor a stmmiary of your observations of the school 
career and education resource center. * , . 

Submit r^ource center floor plan to iiis true tor* Achieve satisfactory 
evaluation based on demonstration of knowledjge of ten appjropriate resources* 

. ' / ■ ■ 

JmkLeye satisfactory instructor evaluation of the. quality and frequency 
of your participatJLon in class discussion and activities. 
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ENABLING OBJECTIVE 2- 

Student will deroonstAte the •ability to locate sources of dareer 

and educational Information on local, state, and'natiohal levels.'] 

. * . / 

Resources 



University Reference Library 
Class discussion, arid activities. 



Activities 



Brainstonn^ jList of possible career and education Information sources 
and the type of Information you might obtain from them. 

With the aid of a reference librarian, research additional sources for 
career ani educational information.* Compile a list of at' least fif teie^ 
sources. , ^ 

Obtain career and/or education information from six sources of yout 

choice-^two local, two state, two national. 

' ** ' ' . ' . 

In classj discuss your methods-* for locating sources and obtaining 

career and education information. Share the m^erials with classmat'es.. 

• ' ' ., 

Evaluation - ' . ' , 

Submit brailnstormed list to instructor. 

.Achieve satisfactory^ instructor evaluation of participation, in class 
activities and discussions. 
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ENABLING OBJECTIV& 3 



. ^ Student will id&tify methods for dlsseminatiixg infoimation about 
public and private vocational^ technical and academic training pttJgraftei 

Resouroes - . . . 

Library research. ' " * ^ * 

Classroom discussion and activities. 

Activities , » 

Identify at least ten public and private vocational and academic 
training programs in Connecticut. . 

Describe a mefehod for c}isseminaj?ing information 'about vocational and 
academic braining program to students and parents . 

Design a survey instrument to asgefss the occupational profile of ' 
your community and collect information about training programs. Include 
plans for disseminating the findings to students, parents and teachers. 



Evaluation 



/ 



Submit a list of ten, training programs to instructor. 

Oral or wr;Ltten description of .method for dissemixiating training 
program' information must receive satisfactory evaluation from instructor. 

Submit ypur survey desi^ arid plans for dissemination of, findings to 
instructor. Competency based on his/her satisfactory evaluation of project* 
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ENABLING OBJECTIVE 

Student will demonstrate the ability fo evaluate ocupatlonal 

^ publications using NVGA guidelines* . - ' , . 

' ' ' t 

Resources ^ 

Required readings. * . • 

^^sroo5i discussion and activities. ^ * " * 

Activities 

^ In the most recent three issues of the VocatldSk^Guldance Quarterly, 
review the listings of current career literature. 

Read NVGA's "Guidelines for the Preparation and Evaluation of Career 
Information Media". 

Select and obtain two occupational publications^ an.d evaluate using 
IJVGA standards. ' ^ 

In class, discuss your evaluation of NVGA standards. What value ^o 
' you think they have fot counselors and Is there .anything about them you 
would change? ' , . , 

Evaluation 

Submit written evaluations of two occupational publications to instruc- 
' ^"^tox. Competency based qn adherence to NVGA ^tjandardsJ 

' Achieve satisfactory instrudtor evaluation o^particlpation in class 
discussion and activities. ^ , • 
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ENABLING OBJECTIVE 5 ^ • ' 

Student will identify representatives of business,^ industry 
community agencies, and develop relationships to enhance educational 
programs, 

-Resources / * . * • ' ^ 

Elective reading, ' ^ • 

Organi?ation-based interview, ^ 
Classroom discussion, activities, and guest speaker. 

Activities , . . 

Identify ten community agencies and five businesses and/or indiis tries 
with whom the school counselor might want to maintain relationships, Explal 
why* . • f " 

Contact one training or Job placement representative from a community 
agency and -one from business or industry. Find, out ^bout their role and 
what, sort of associatign thi^ might want to' maintain with the schools. 

With'. a few other class members, design and pl^n for ImpLementatlon 
of a "Career" Opportunities" day at a High school. 

Evaluation ■ „ ^" 

Subniit to your instructor a sipmary of your interviews including the 
names of the' representative the organizations they work for, anpi the 
nature of their work. ' , 

Submit tp your Instructor, an outline of your design f or' ^^Career 
Oi^portunltles" day. 

Achieve satisfactory instructor evaluation of participation in class- 
room activities and discussion. , 



ENABLING OBJECTIVE 6 

Stxident will identify and outline at least thre^areer deyelopinent 
theories. 



Resources ' ' * « * ' 

Required and elective readii^gs. 

>Class. lecture, discussion^ and activities. 

* 

Activities 

Read arid prepare a written summary of at least five journal articles 

which discuss various theories of career development.. 

•.* * - , ^ • 

Discuss your own theory pf career devalopment and compare and contrast 

it with two of the major theorists you read abolit. 

Stage a pa^iel discijssion with three, other 'class membears on career 

education in the secondary school,. Each of you take the position of one 

.of the major development theorists, ^ ' * 

Evaluation 

Submit to instructor a written summary of fiyj^joumal article . 

Score a minimum ofv85% on a written exam covering career development 
theories. ' * 

Achieve satisfactory instructor evaluatioii of participatlon^in class. 
Competency based on level of participation and , logic of your tr 
career development. 

Achieve satisfactory instructor evaluation of your appropriat|p use of 
theoretical viewpoint in panel discussion. 
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. ■ ENABLING OBJECTIVE 7 

^ude^t will dencnstrate the ability to utilize a decision-making 
model in career or Educational planning. . / * . 

Resources . ■ ^ 

< , ^^^^ 
Requited readings.' - - ' * 

Classroom ^.ecture, discussion and activities. 
Activities 

Describe three values' clarifi^ion exercises you might use in a 
career planning group. Take ypurself through the ^ercises and discuss 
why you- think thesevexercises would be of value to adolescents in a ' - 
career planning group, v 

Prepare a mock case study of a student you might work/with who needs 
help in planning his/her future education. Present th6 problem and discuss 
how you would us6 a decision-making model to help the student. 

Pair up with a classmate and spend h hour each "counseling" one another. 
Use a decision-making model to help each other solve problems you may be 
having. ' , • ■ 

Evaluation • ^ 

■ Submit values clarification materials to instructor, r 

Submit case study to instructor for evaluation. C.orapetency based on 
your. ability 'to conceptalize student's need and utilize a decision-making " 
model to "address the need. ~ ■ . 

Achieve sati'sfactory- instructor evaluation of participation in class 

♦ 

discussion and ^activities. 



ENABLlNq OBJECTIVE'^8 ' ^ 

Student will be able to describe approprlate^career guidance 
activities for adolescents* 

Resources ... ^ 

Selected references. . * ' ' ■ . 

Required and elective readings. 

Classroom lecture, discussion and activities. ... 

^ 'Activities *c ^ . • ' 

Interview a hl,gh school counselor .about the types of career education 
activities she/he uses and why. Ask to see some of ,the materials -she/he 
uses. Write a sutoary of your Interview and observations. 

Compile an annptated reference list of at least five career/life 
planning packages appropriate' for use witti adolescents^ including the 
'advantages and disadvantage^ of *each. Make copies for your classmates. 

Design an activity to engage adolescents in occupational Informatidn- 
seeking^ including use of the OOtt and DOT. 'Share your design with others 
in class and obtain feedback on its strengths and weaknesses. 

Prepare a resume for yourself.' Outline the process you used to de- 
velop your resume'. " . ' 

Evaluation . \ ' . 

Submit Interview summary to instructor. 

Submit occupational informationrseeking activity design to Instructor 
along with a critique of ltd strengths and weakness^. 
' Submit annotated reference list to Instructor. , 
Submit resume" and process outline to instructor. ' 
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ENABLING OBJECTIVE 9 

Student will be able to. describe the special educational and career 

needs of women, iiiinoritjJ.es, and the handicapped. 
♦ 

Resources ^ ^ 



Required and elective rea^ngd. 
Ciassroom lecture, film, and activities. 



Activities 

Summarize and critique, nine articles which discuss special needs ' 
related to career planning. Three articles should addre^ the needs of 
women, three should address the needs of minorities and three should 
address the needs of the handicapped. . | . . 

In a sm^l-1 group, discuss current societal factors wliich you believe 
foster the special needs of women, minorities, and the handicapped. 

Prepare a brief pa^er (3-5 pages) outlining how- provisions of Title 

IX and PL-94-142 'affect the school counselor. 

■ - * - ^ * 

Eval uatio n ' » * ' 

^ ' • - 

Submit summary of xilne articles to instructor. 

Submit paper on Title IX and PL 94^142 to instructor. Competency based 
on your ability to conceptualize and discuss aspects of these laws as they 
intact on the school counselori .'v 

C f i 

Achieve at least an 85% on a written or oral exam covering the special 
'needs of women,- minorities and the Handicapped. 
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ENABLl^rG, OBarEGTIVE 10 



Student wfll design career and' educational planning ^ocedures appro- 
priate to the* needs of women, minorities, and the handicapped. 



Resource 



t Elective reading*. 
Classroom •discussion and actl^vities*' 



Activities * ' / ' . 



Choose one handicapping condition and gather! information on post- 
secondary edud^tlorfal and vocational training programs- designed for * 
students, with this handicap. Compile and s^nnotate information and share 
with, class members. Discuss how you ijilgHt utilize this inCotmatloii in* 
yoiir role as school, counselor. ' . . * 

Desigri tjiree activities to develop awareness of stereotypes about 
wouien; minorities and the handlcfi^pped. Try out activities with, class 
membeifs and procejss -the experiences with them. 

Write a 'booklet for counselors enumerating factors which should be ' 
considered gHeiT doing career or educational planning wlt.h women^ minorities 
or handicapped. ^ . 

Evaluation . - . * ^ 

^Submit annotated list of training programs to instructor. ' ' 

Submit design outlines for awareness actit^ti'es t.o instructor Including 

your own critique of sessions and how you mighfe amehd them in the future. 

Achieve satisfactory instructor evaluation of activity based on design and 

facilitation skills . • ' i ' * \ * 

-J ' , • • « 

' Submit booklet ot instructor. Competency based' on completeness o&work. 
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NON-STMDARDIZED TECHNKJDES FOR HUHAN APPRAISAL 



GOAL S3:atement 



The purpose of this course i^*: to introduce students to the 
principles qf human appraisual* AlsOj^^ students will be as&i^ted In 
gaining competence In the selection, administration, and interpretation 
of non-standardized techniques related to the assessment of intelligence, 
ability, /interest and personality • . 
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SIABLING OBJECTIVE- 1 - ' 

S^d6nt- will cite the basic principles of human /Assessment* 

Resour ces " . * ^ 

^ * ' ' . ' 

Required readings and elective readings i ^ - 

Classroom lecture and discussion. 

Activities . . - * 

Write a brief statement on your philosophy of human, appraisal. What 
are your' values and beliefs concerning testing and non-standardized pro- 
cedures of assessment? 

Discuss in class the basic principles which provide the counselor 
with a fta^QTork for functioning effectively in the task of individual 
assessment. 

Human behavior can* be and is studied from a vaf jfety '6f perspectives. 
In a short paper, discuss the implications relevant to counselors which 
can be drawn from looking at human behavior from the perspectives of 
sociology, atxthrbpology, economics and political science; 

Evaluation , ^ ^ 

Submit your philosophy of human appraisal statement to iiistructor. 
Submit human behaVioi? perspectives paper to instructor. 



ENABLING OBJECTIVE 2 , . 

Student will identify and_use a variety .of observation and self- 
reporting procedures for appraising clients* ' . ' ' 

Resources 

• ♦ 

Required reacflngs. , ^ 

Classroom letture and discussion. 

School-based interview. ' ^ . 

Activities ^ 

In a small group, discuss the weaknesses of observation and methods 
for increasing the accuracy and effectiveness of this technique* 

Describe the i?urpose and limitations of ^rating scales, checklists^ 
and anecdotal reports. Discuss the usefulness of each in appraising 
student perso^^iality.^ , ' * . 

Describe the purposes and limitations of autobiographies, interview 
schedules and self-expression ^essays. Discuss the usefulness of each — 
in assessing students' strengths and weaknesses. 

Find a school counselor who you can observe using at least two 
non-standaxdized techniques* Report on your reactions and information you 
ob*tain concetning their usefulness. 



Evaluation ' ' - > 

Achieve satisfactory instructor evaltjation on the quality and frequency ' 
of participation in class discussion. 

Achieve a minimum score of 85% on an exam covering observation arid 
self- reporting procedures. < - 

. Submit a summary of your interview and observations to instructor. 

4lf 
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ENABLING. OBJECTIVE 3 

Student will demonstrate the ability to select, adndjiister, and 
interpret assessment techniques. ' - 

.Resoujxes * * " ^ 

Simulated case studies. 

Required readings'. 

> '' ^ # 

Qassroom discussJUon and activities.^ 

..." " 

Activities 

You will be presented with a Simulated case study of a student with 
a belfevior problem. Determine two techniques you would use to assess the 
student and develop^ plans for administering them. , . 

With you as counselor and two other class members as the student and 
^ teacher, role play a» scene in which you interptet the results" of your 
assessment. Obtain feedback from instructor and class member^. 

Analyse whether any biases related to women, jninorities or the handi- 
capped were factors affecting the interpretation of t-he data. If so, 

discuss hpw the interpretation could be altered. r , « ^ 

i , , .... 
You will be preseated with an example of a problem in a hi^h school. 

Your task, together' with two other class members. Is to'^^ign an obser- 
vation instrument to identify students who are already part of the problem 
or have the potential for the problem. Develop a plan for using the 
instrument to collect the relevant data. 

^al^^tion ' ^' 

SubMt a short paper to instructor discussing the techniques you w»«]^ 
r u^e to assess the student in your cose study. 



Achieve a satisfactory evalxiation from instructor regarding your 

-ability to ethically and effectiv^y Interpret the results of your 
• » 

assessment and analyze the interpretation for bias^ 

Submit observation instrtmient and pi^n^for collection of the data 
to instructor, • . ^ 

/ 
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MABLIilG OBJECTIVE 4 . ^" . ' 

Student will cite ethical and legal considerations in. utilization 
of appr^sal techniques and recording of test and non-test data* . - 

Resources 

APA and APGA Ethical Standards. ' - 
Elective readings-. ^ • 

Simulated data. / * - 

Activities 

Read and sunnnarize APA and APGA ethical standards for utilization 

V 

of assessment techniques. ^ 

r 

Read 3 articles which discuss the implications fdr coimselors of the 

K 

Family Educational Rights and Privacy. Act of 1974. Write a sxmmiary. of 

« 

each article. 

You will be given simulated data regarding a student *'s achievement 
and perepnality. Based on what you have learned from your readings, create 
a record on the student for the filed 'and discuss how you would want to see 



it used. ) *w 



Evaluation 



Submit a summary of Articles ax:d ethical standards to instructor. 
Submit simulated case-record to instructor. 

Achieve a minimum^f 85%. on an exam covering ethical standards in 
asses&meiy: and implications of the Family Educational Rights .and Privacy 
act. • , , 
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EDUCATIONAL TESTS AND MEASUREMENT 



/ 



GOAL STATEMENT 



The purpose of this course Is to assist students in gaining 
coinpetence in the selection, administration and interpretation of \ 
standardized tests of- intelligence, ability, interest and personality . 
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ENABLING OBJECTIVE 1 • 

Student will demonstrate the ability to- use basic statistical 
terminology necessary for test interpretation* ' * 

Resources • 
Required reading. 

Calculator. , * ' " 

s 

• Activities 

Familiarize yourself with the statistical terms supplied by th^ 
'instructor and write a definition for each term. 

Complete the readings assigned by the instructor and get together ^ 
with a classmate to discuss the material. 

Complete the statistical problems assigned ]5y the Instructor. Teara^ 

• t 

with a classmate to work on* the probtems, if necessary. 

ft 

Evaluation . ^ • ' ' ; 



^ Achieve a minimum score of 85Z on an exam covering basic statistical 
terininology. Hand in completed {Problems to instructor. 
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ENABLING OBJECTIVE 2 



Student will demonstrate the ability to use a variety of standardized 
tfests in assessing personalil^ ability,, interests, and,' intelligence.' 

Resources ... 
/Selected" i?ef erence?-. 

Required readings. • * " ^ . . 

Classrcom lecture and discussion. 



Activities 

Familiarize yourself with at least five source books/of published 
assessment Instruments. Write an annotated bibliography of the books you. 
review and make copies of it to share with classmates. " ' > ' ' 

Distinguish between intelligence, personality, ability, and interest 
tests and discuss the general utility of each for the school counselor. 

Identify two tests in each of the categories mentioned above^ Disx:uss. 

# , ' • 

the stated purposes of each un*der what conditions or circumstances you 

would use each test in counseling adolescents, commenting on the appropriate- 

ness'of each test- for this age gtoup. /' ' - 

Write a brief paper on your experience taking the GRE's ot another 
standardized test* How did you feel, what was helpful in preparing for 
the test, and of what value were the results? 

Evaluation ' 

Submit annotated bibliography o'f ^sourcebooks to instructor. 

Arrange a meeting with your instructor so that you can ^orally 
demonstrate your ability to ckrry out Activities 2 and 3 listed above. 
'Submit autobiographical paper to instructor. 
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ENABLING' OBJECTIVE 3 

Student will demonstrate the ability to adinihister, score and 
interpret the results of. intelligence, j)ersonality, ability, and interest 
tests. . . • * * , . ' . • 

Resources • , ' 

Required readings. ■ * * ' • • ^ ^ 

Test packages. . ' 

Classroom discussion and activities. 



Activities , 



You will be administering a battery of four tests each ^to two people, 
at least one of whom should be a high school student. Select One test in 
each of the categories li$ted in the enabling objective. Discuss yoiwr 
choices with your instructor. and after approval, obtain test packages from 
appropriate sources. 

Read test manuals and administer the tests using the specified proce- 
dures for each, . - . 

Score^the tests using the appropriate norm tables and plot -the profiles. 
Prepare a report on your interpretation of the results being certain to 
follow ethical and format guidelines for report, writing. Submit report to 
instructor for approval prior to interpreting results to clients. Tape 
record interpretation session with clients (obtaining permission first) 
and submit to two classmates for critique. 

Prepare a fifteen minute presentation for class addressing the following^ 

criteria for selection of the tests yOu chose, reliability and validity of 

the instruments, limitations of the instruments in appraising women, minor- 

itie^ and/or the handicapped and usefulness of tests for guidance and 

counsellnrg. * ' - 

- 49 - ^ . ... 



Evaluation 

\ \ ' . ' ' * . • ' ^ 

Achieve satisfactory peer and instructor evaluation of your inters* , ♦ 

pretaflon session with clients. 

Achieve satisfactory peer and. instructor, evaluation of your presen- 
tat ion to class ♦ Competency based on ydur ability .to discuss and critique 
the instruine^ts. . ...^ ...» 



\ 
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ENABLING OBJECTIVE 4 

Student will ci,te examples of current socio-political Issues 
related to testing • " 

Resources 

Elective readings, • * ^ 

Classroom discussion and activities'^- * - ' • 

School -based Ijitervlew and observation. 

» 

Activities ^ * ' , ' ' 

Read two articles addressing each of the following Issues : 
a> * norm-rreferenced vs. criterion-referenced* tests 

b) sex. bias in interest, aptitude and personality tests 

c) cultural bias in ^p£ltu<Je and intelligence tests- 

d) invasion of privacy . ; . ^ ' 
Write a short summary of the- major points of each issue. 
Choose one of the above issues and stage a debate on the tesue with 

'a classmate. . j, . ■ . ~^ 

Discuss in class the effects 'of practice, coaching and- text anxiety 
on test performance. Present your point of view on the value and ethics ' ' 
of practice and cpaching. ""^ > ' v* 

Observe a school counselor administering a test. Discuss with her/him 
any procedures she/he uses to A) prepare students for testing and B) inter 
pret^ng the results. Write a summary of the information obtadjned including, 
any suggestions you have for improvement of procedures. 



t 
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Evaluation .^ - i ' / 

Submit summary of testing issues to instructor, . . ^ - ^ 
. Achieve satisfactory' peer and InstHctor evaluation of your debate. 
Conqietency .based on the logic and clarity of your argument. 
Submit interview summary to instructor. 



'7 



" ■ ■ ■ .MANAGEMENT -SKILLS IN SCHOOL COUNSELING' 



-i 



\ GOAL STATEMENT 



- The purpose of this course is to familiar ize. Go^elorg;;:Jjj^raining 
with processes essential to secdfadary school guidance program management. 
Students will develop skills in consulting, conducting a needs' assess- 
ment and' designing an evaluation plan. 
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?NABLING*^OBJECTiyE 1 

♦ •» 

, -< , 

Student will demonstrate the ^lllty to analyze counseling researdh 

literature. . ' * > 

Resour ce&^ ' * 

r- ■' - , 

ileqtiired and elective ifeadings. 

University Library' 

Classroom lecture -and discussioji^/^ 

Activities 

Review basic statistical terms most frequently found in coun6ellng 
arid guidance research reports (a list <riLll be provided by the "instructor) . 
Prepare a written definition of each term. 

Review three professional journals In the fields of guidance, education 
and psychology. Choose five studies each of whl'ch utilizes a different 
research design. In a short paper, discuss the differences and commonalities 
in the design. , : 

Write abstracts for each 'of the above articles including a statement 
of the -problem, a description of the methodology and analysis of data, the 
repultsf and conclusions. ' ^ 

Select two of the above five journal 'articles and write a critique of 
each^ liidicating the adequacy of the methodology and statistical analyses, 
the conclusions and recommendations. 

Xhoose a topic of interest to you related to counseling or guidance 
and review five, research studies examining this topic. P^sent the. 
Implications of the findings of each study for you as a school counselor to 
others in cla^s. 
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Evaluatton * ^ , ' 

Submit list of definitions of statistical terms to instructor. 
Submit research design paper to itistrucCor. ' • 

♦ ' Submit five abstracts to instructor. 

* Submit critique of 2 articles to instructor. Competency based 

on your ability to analyze the strengths and .weaknesses of the research. 

Achieve satisfactory instructor evaluation of your presentation to 
the class. - ' 



f 



4-* 
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ENABLING OBJECTIVE 2 
Strident will list concepts related to the consuj-tation process 

* > 

ahd demonstrate an ability to utilize a system of stages in the coosultation 
process ♦ • 

Res ources . , 

Required and elective readings. 
* • , 

Schoolrba&ed interview* i 



"Ctassroom teeXure and discussion. 



Activities 



Discuss the consulting role of the school counselor with a teacher, 
a counselor and a princlpj^. What is each one's vision of the counselor's 
consulting responslMlltles— to do what \d.th whom? 

Intdlass, discuss the differences and similarities- between coxmseling 
and consultation. 

Prepare a written description of the stages in the consulting process. 

With two other class members, create a simulated case study. Describe 
the problem, -^objectives, intervention plan, resources and evaluation pro- 
cedures. Role play the parties Involved. 

Evaluation . ^ ^ • % ^ 

Submit an Interview summary to Ihstructpr, comparing and contrasting 
the views of the teacher, counseloif, and- principal. 

Submit description of consulting process stages to Instructor. 

Achieve satisfactory Instructor evaluation on the quality and frequency 
of your participation In clasa discussion. 

Submit written description of case study to a class member- for peer 
review. . ' * ' , 



ENABLING OBJECTIVE 3 

Student will demonstrate the ability to analyze the organizational 
Structure of schools and factors which influent the functioning Of the 
guidaftc^ programi 

* 

Resources ^ 
School-based^ Interview and observation. 
Classroom lecture and discussion. 
Parent interview. 

Activities 

Visit a high school to obtain information about the following: 
a) the decision making structure. 
f b) organizational goals and objectives. • - 

^ ci> external demands to which the school is subject. ' - 
' ^ d) .education and. attitudes of ^the professional staff, 
e) personnel classifications and staffing pattern. 

Write a paper summarizing your findings and their implications for the 
functioning^of the guidance program. Discuss the relationship of counseling 
to other student ser^ces. 

Draw an organizational chart illustrating the flow of decision-making 
power in the high school you visUted. 

In a small grou^), share your findings and discuss^ the strengths and 
, weaknesses of the school's organizational structure. 

. Ask a few parents about their expectations for the school houiSelor. 
Given wjiat you have learned about the school's goals and objectives, discuss 
whether these expectations are being met and if "ttot, give reasons why.. 



Evaluation • • 

Submit .paper of your findings from school visit to ^rour instructor. 

Competency based on thoroughness of your work and abllity^to draw inpli- 

cations from your findings. 

Submit organizational chart to inst3cuctpr. 

Achieve satisfactory instructor evaluation of your presentation of 
strengths and weaknes3es of school's organizational structure. 
Submit a summary of parent > interviews to instructor. 

/ 

J 



ENABLING OBJECTIVE/ 4 



Student will be able tq distinguish airong res exarch, accountability , 
and evaluation and will understand .the functions they §erve in the second- 



ary school. 

^1 * 
Resources * ' ^ » . ^ . * 

Required and elective re^c^ings. 

Classropm lecture and. discussion* ^ ^ 

Activities . ' 

Define research, accountability and ,evaljiation and discuss the 
similarities and differences among them. • • 

In completing Enabling Objective 1 of this module, you have discussed 
the implications of particular research findings for ydu as a school 
counselor. Now your task^s to present, in a small group, a philosophical 
and theoretical rationale for developing a guidance program based on ^those 
findings.^ - ^ 

■ • . ■ ■ i 

Discuss the current trend of program accountability in its historical 

context and enumerate itSu positive aspects. 

- ^ *^ . * • * 

Create a list of guidance program goals and develop a plan for artic- 

r 

ulating them to pa:fents and other community members. 

Evaluation , , , 

Achieve a minimum score of 85X on an exam coferilig th/a concepts of 
research, accountability and evaluation. 

Achieve satisfactory instructor evaluation of the guidance program 
rationale you present in class. 

Submit your list of program goals and articulation plan to Instructor. 
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■ENABLING OBJECTIVE 5 

■' , . ' . '. ■ ' ■■ . 

Student will demonstrate the ability to assess program needs and 
develop services appropriate to those needs. 

Resources 

Reqxiired and elective readings. 

Classroom lectute and discussion. • 
School-based interview. ' 

Activities 

— c • 

Interview a school counselor about her/his inv9lvement in program 
planning. Discuss the organizational structure of the school as 'well as. 
overall goals and obiectlvear._. Collect information needed to design an - 
appropriate needs assessment. 

List methods frecjuently used in collecting needs assessment data. 
Discuss which method you think would he best suited to the school you 
visited and why. 

Design a needs assessment survey instrument. UtiXi2ing either real 
or simulated data, develop a set o^ objectives. 

Based on your 'program 'objectives, write a <iescripti<Dn of the services 
and resources available through the guidance program. ^ 

Evaluation 

- • \ ' 

Submit a summary of your interview to your instructor 

Submit needs assessment^, program objectives, and description of ' 
services to instructor for evaluation. 
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ENABLING OjBJECTIVE 6 ' ' ; ' 

Student will demonstrate understanding of the evaluation process 
by citing appropriate procedures and methods for program ev^l^uation . ^ 

Resources . 
Required and elective readings'. 
Classroom discussion and activities. . 

School-based evaluafrohT ^ ~ — 



J 



Activities 

Familiarize yourself with several different methods of evaluation. 
In a small group, present these methods and give examples of how they 
might be .utilized in a school setting. 

List the series of activities usually involved in the evaluation ^ 
process . - . v - ^' , 

With' another member, of t\}e class", select an aspect of a guidance 
program to evaluate. • Visit a school and ascertain any information you ~ 
would need to conduct the .evaluation.: ^Describe step-by-step the procedures 
and resources you would use to conduct the evaluation. Have this approved 
by the appropriate school personnel and then collect your data. 

In a simulated advisory committee meeting, present your evaluation 
data and any recommendations ydu have for making changes •In the program. 

Evaluation , ^ * - « 

Stibnlt evaluation materials to instructor. Competency based on your 
ability to delineate procedures and resources and make appropriate recoiiiuenda- 
tions. ' 

# 

Achieve satisfactory instructor and peer eyajuatlons on 'your presentation, 
of evaluation data . ^ ^ _ 

. • . ^3. 
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ENABLING OBJECTIVE I 

Student will demonstrate knowledge of the organizational structure 
of the host school and its goals and expectations' for student intettis. 

Activities 

Arrangfe for an orientation meeting at the host school to familiarize 
^ , - '. • " * . ' . 

yourself with the building, programs and s.taff , and ascertain expectations 

^rintem^. 

Write up a list of your goals and objective^ for your practicum, 
focusing on skills you would like to strengthen • 

Discuss goals and expectations in detail with your cooperating 
counselor and practicum supeinrlsor. 

Establish a s(*edule of on-site visits, individual consultations- 
an^ group seminars xd.tih your practicum supervisor. ' 

Evaluation • - ■ • ' • 



Prepare a contract delineating your goals and objectives, your 
cooperating counselbr and practicum supervisor's expectations for the 
practicum. This contract should be read and signed by each of you and 
re-evaluated at the end of the practicum. Copies of the contract must be 
submitted to both your cooperating coimselor and practicum supervisor by 
the end of the first week of the practicum. 
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ENABLING OBJECTIVE 2 

Student will demonstrate appropriate use of coimseliag procedures 
to maintain, a helpful* counseling relationship . 

Activit ies 
— — — — — 

Maintain a counseling relationship with two students for at least 
four sessions each.' Obtain permission to tape (either audio or video) 
sessions. After your first session with each student, make a list of 
your goals for>£he four sessions and a checklist of skills you hope to 
demonstrate. 

View the tapes with your practicum supervisor, critiquing your 
performance and effectiveness and obtaining feedback. Discuss alternative 

* Ami- 

ways to work with these students. 

f 

Evaluation * 

The practicum seminar will offer you an opportunity to exchange ideas, 
experiences and information with your peers. You will also give and receive 
feedback from your peers on your experiences in the field. To complete this 
course, you must receive satisfactory evaluation on this objective from your 
practicxmi supervisor and peers. * 



• • ■ ENABLING OBJECTIVE 3 - . 

Student will demonstitat^ api)rppriate use of career Qotmseling 
techniques to groi5>s in a school setting,- 

Activities ^ ' * . 

Facilitate at least three career counseling sessions and arrange 
to Have them videotaped (pbtaining approval 'first). 

View the tapes with both your caoperating counselor and practicum 
.supervisor, critiqiudng yoiar performance and effectiveness anT obtaining 
feedback. Discuss alternative ways you could have worked with these students. 

Participate in seminar discussions about; counselor behaviors that 
facilitate a participatory and non- threatening climate in groups. 

Evaluation 

- To receive credit for completion of this objective, you must 'receive 
satisfactory evaluation of your tapes from both your cooperating counselor 
and practicum supervisor. Competency based'" upon your ability to demonstrate 
behaviors that facilitate group growth and encourage jnerabers to pa^rticipate. 



EBTABLING OBJECTIVE* 4 - ... 

^ ^ * 

Student ^1 demoiistrate the ability' to select, administer and 
interpret standardized tests in the school setting. 

Activities * ^ * • ' 

Arrange to have a. student seeking career counseling assigned to you 
for testing. Meet*' with the student to discuss his/her desire and/or need 
for career counseling. With the assistance of your Cooperating counselor, 
decide which three tests would best meet the stud^t's needs. Administer 
the tests and interpret the results to the student • Write- a case report 
and submit to your pratticum supervisor. . ' " 

Pl&n a program to work with the student over tbe course of another 4 
sessions. Discuss plan with your cooperating counseiW. Write up youf^ 
plan including objectives, activities, and, method' of evaluation. Present 
the plaji in seminar and obtain feedback from your supervisor' and peers. 

Evaluation i 



To receive credit for completioti^of this Obilective, you-^t achieve 
a satisfactory evaluation of your case report and overall progam plan 
from your ^cooperating counselor and practicum supervls^. 



. • MABLING OBJECTIVE 5 ■ . " ' ^ 

Student will. conduct career planning consultation wltli parents and 
, atbiculate the stages in the process utilized. ' . ' 

Activities ' ' , ' , 

'After consultation with your^on-site superiVsor, arrange for a con- 
ference with the pare,nt(s) of the student you've been career counseling. 

Review your case report and notes, pirevious course materials and 
other informative resources. 

Write up .an outline of the system you will use in the se^sfOn. 
Obtain necessary approvals, and arrange to- tape (either audio or ' 
^ video) the ^session. Review the tape with your on-site and practicum . 
supervisors, explaining the s^stm you utilized in^ the consultation 
process. ^ ' * , 

Evaluatipn - " * '\ C ; ' 

^ . • You must achieve satisfactory evaluation from your on-site and 
^practicum supervisors on^the sessidft and your ability to articulate your, 

process. • , » - . t '\ ^ / 



ENABLING OBJECTIVE 6 

" . - ' • » ' 

Student will identify personal strengths and weaknesses :and devise 
plans for strengthening skills. 

Activities . 

Review the goals and objectives yoii set up for yourself in your 
practicum contract* • ' 

Review your practicufn experiences in detail,* including all written 
materials. . 

Review course materials related to evaluation. ' 

Assess whether and how well you have reached your goals ^ citing -< 
examples for your practicum* experience, . ' 

Identify and evaluate yo^dr strengt|is arid weaknesses. Devise a plan 
for strengthening your weak a"reas^- ' ^ » ^ 

Write a paper encompassing ail of the above. 

Evaluation . 

Achieve a satisfactory evaluation of yowc "paper from your practicum 
supervisor. ; ' ' 



